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Assignment #5: Instructional Blueprint

Audience — inservice or preservice distance teachers or instructional designers taking a 3 hour class taught one night a week at a nearby university.

Objective — students will learn to recognize and leverage certain attributes of Computer-Medicated-Communication (CmC), specifically asynchronous message boards, to maximize relevance for their students.

Setting — a university computer lab
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Introduction 

Gain attention — I’ll have a very active international asynchronous on-line discussion board on the projector screen. I’ll ask the class how many have participated or do participate in on-line groups, classroom related or not — and if they would reflect out loud on their own experiences. What do they like about CmC? What don’t they like? I’ll ask a couple of volunteers to keep lists of what people say  — things people like/dislike about CmC. I will also keep a list on a whiteboard of various tools mentioned such as WebCT, various asynchronous message boards, various chat tools, RPGs, MUDS, MOOS, etc. Each time a new tool is mentioned, I’ll write it on the board and quickly ask if everyone is familiar with what it is? If not, I’ll ask the person sharing to provide a brief explanation, and I’ll also have a category example I could call up on the projector screen.

Arouse interest and motivation — When people are done sharing, I’ll ask the two volunteers to read their lists, while I am passing out copies of actual CmC conversations on a given subject  — some that are highly interactive and some that are barely interactive, some that are inflammatory, some that use emoticons and other various cryptic examples of WebSpeak, some that are self-disclosing, some that are humorous, some that are long, some that are short, etc. I will ask students to read or role play these conversations while the rest of us watch and listen, and will ask people to keep in mind what they like and don’t like about CmC. After we finish the role plays and talk about what some of the cryptic things mean, I’ll ask the class which exchanges best exemplify what they would like to see their students doing on an on-line message board and why? I would expect to get answers or descriptions of what constitutes helpful on-line exchanges in a learning environment — such as  exhibits a high level of engagement with the topic, answers others or references what other people have posted, utilizes good writing and deep thinking skills, etc.

Establish purpose and preview the lesson — Then I’ll tell the class that we want to spend time today considering motivational aspects of CmC, in particular ‘Relevance,’ and explain to them how the rest of the class will go.
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Body 

Recall relevant prior knowledge — I’ll present a PowerPoint slide of Keller’s ARCS model that explodes via link to the various Relevance strategies: Goal Orientation, Motive Matching, and Familiarity (or Experience, Present Worth, Future Usefulness, Need Matching, Modeling, and Choice). I’ll then write Keller’s quote,  “Relevance can come from the way something is taught; it does not have to come from the content itself,” on the board. I’ll ask the class to discuss the definition of relevance in light of what’s on the slide and also what they think Keller’s quote means. In the end it’s important to bring out that (1) relevance can mean a student can relate the subject to some past or on-going experience; (2) relevance can mean a student finds a particular subject intrinsically interesting; (3) relevance can mean that a student realizes that the subject will help him achieve some future goal (“Why do we have to learn this?”); (4) relevance can mean “how does what I’m doing now relate to what’s going to happen next in this class?”; and (5) relevance can mean the entire context of a learning activity — when  the general needs of humans to express their ideas, to be heard, to influence, to lead, to participate, to contribute, to choose, to have an opportunity to achieve or meet a challenge, and to affiliate are being met.

For students who are also employees I would point out that these factors are also what make the workplace rewarding — besides just the paycheck — and especially if the work itself isn’t that intrinsically motivating. And I’ll relay the class a story about my husband’s high school Science teacher Mr. West back in the early sixties in a small school in Kentucky. One day Benny’s classmate told the class that he wanted to drop out of school because no matter how hard he tried, he mostly got D’s and F’s anyway. Mr. West replied, “Don’t you worry about that. You come anyway. If you’re here, you’re learning something.”

Focus attention and present information — Then I’ll tell the class that generally we talk about integrating relevance strategies into a whole instructional design or into the events of instruction for a single learning event. But in this case I want to us to consider relevance strategies for using CmC in a Distance Course. I’ll throw up a PowerPoint slide of statistics on the high volume of “free-will” participation in CmC on the web – and state that people therefore must perceive CmC as highly relevant and we want to know why and what that is and to make sure not to ‘kill’ it, when we use CmC as a learning tool. In contrast, the next slide will show statistics about the high attrition rate among Distance Learners and the struggle for profitability that universities experience with their  Distance Learning programs. I’ll also present common perceptions/myths of CmC. 

Process information and employ learning strategies — I’ll go back to our initial discussion in the beginning of class and challenge people to reflect again on their CmC experiences or on the role plays. I’ll ask the two volunteers to reread the lists they kept about what people like and dislike about CmC. Then I’ll refer to Keller’s ARCS model and ask the class if they can identify what characteristics of CmC enhance relevance and what characteristics detract as compared to f2f classrooms? If need be, I’ll show the PowerPoint Slides on ARCS and relevance again. I’ll ask, “Why are all those people out there on the Web freely communicating?”

As students discuss, I would expect ideas to come out about CmC’s being more student-centered than lecture centered and its ability to support affiliation, interactivity, power, influence, community, shared interests, playfulness, humor and to offer an avenue of self expression, as well as the fact that CmC tools can enhance people’s computer skills, especially those that allow HTML. On the con side, I would expect ideas to come out about lack of visual cues, flaming, too much to read, boring, being forced to participate, too little time, too hard to keep up. If students are not forthcoming, I’d have more examples of actual CmC interactions to pass out that would draw out these ideas (and believe me I have dozens of doozies).

Then I’ll have everyone log in to our on-line message board. I’ll split the class into on-line (threaded) groups, and ask them to brainstorm about practices that they as on-line instructors might use to leverage the motivational qualities of CmC. I would expect suggestions about providing a positive reason for people to log in every day, ideas for how to manage on-line discussions to cut down on information overload, ideas for loosening people up or showing them how to have fun with CmC. As the instructor, I’ll visit each thread and join in. 

After a while we’ll switch back to f2f mode, and share and discuss everyone’s ideas as a class. It will also be a good time to ask students to reflect on this CmC experience and share impressions.

[image: image3.png]



Conclusion  

Summarize and review —  I’ll ask the class for summary definitions of relevance, as well as a summarization of CmC’s particular strengths and what ideas we had for ‘staying out of the way’ or ‘not shooting ourselves in the foot’ or for maximizing CmC’s motivational potential. 

Provide motivation and closure — I’ll remind the class CmC is actually highly PERSONAL (especially as compared to a large f2f lecture class) and therefore has potential of being highly RELEVANT to students. CmC actually has a lot to offer in Keller’s Motive Matching category — the power and influence motive, the affiliation motive, and choice and personal control, since CmC is more student-centered than instructor or lecture centered, and relatively time independent. Aspects of CmC that tend to kill or discourage people’s motivation are the volume of reading required in a short time period, being forced to participate and keep up, and lack of interactivity – people need a reason to log in everyday, something to look forward to. Research indicates that CmC takes more time than f2f. Instructors should take this into consideration in designing their courses. CmC is more learner-centered, knowledge-constructed (especially if everyone is not only reading a textbook, but also one other’s comments and assignments). CmC facilitators need to go for deeper understandings rather than try to cover wide areas of knowledge.

Transfer learning — I’d encourage people to get out on the web and explore various CmC tools and various on-line communities and modes of expression to get a feel for the best and the worst in on-line communication and what will work in their on-line classes.
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Assessment

For assessment I will have each student design a bit of instruction that they can teach their classmates on our on-line message board. I will look at their awareness and use of relevance strategies in our CmC environment and offer suggestions and feedback via email afterwards and also devise some procedure for the class to offer feedback and suggestions to one another.
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